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‘Curriculum Mapping’ and Cycle I Majors:  
A Discussion Paper 

 
 

Abstract 
 

The University’s Cycle I degrees are defined primarily by the requirement to 
complete at least one major in a disciplinary area or field of study, which provides 
the rationale for the nomenclature of the degree. One of the key requirements of an 
undergraduate major is that it must have a sequence of units that must not only 
demonstrate developmental progression, but also be relevant within the major by 
way of mapping their learning outcomes to those of the major1. This mapping 
exercise, referred to as ‘curriculum mapping’, provides a means to determine 
whether the learning objectives of the major are delivered by the learning outcomes 
of the units within the unit sequence. This paper aims to unpack this requirement by 
way of identifying the circumstances in which ‘curriculum mapping’ may need to be 
undertaken and suggesting appropriate design models for undertaking ‘curriculum 
mapping’ in the University’s undergraduate majors. 

 
 

Introduction 

The term ‘curriculum’ is a difficult and much contested concept in the educational literature2. 
However, for the purpose of this discussion paper, ‘curriculum’ is defined in a narrow sense to 
refer to the content and structure of the University’s cycle I (undergraduate) majors.  

The University’s undergraduate courses are defined by a list of approved majors which must 
have a distinctive disciplinary rationale underpinned by substantial research expertise and 
communication skills, and reflected in a set of units comprising at least half the major.  

The sequence of units within a major not only must have academic coherence and conceptual 
development from Level 1 to Level 3, but also must be relevant within the major by way of 
mapping their learning outcomes to those of the major3. 

The University defines learning outcomes as a “statement of what a learner is expected to know, 
understand or be able to do as a result of a learning process’4. There may be different 
methodologies in the formulation of learning outcomes, but an important feature of the 
University’s New Courses is to provide for an integrated learning experience in its curriculum. 
This approach is referred to by Biggs as “constructive alignment”5. The “constructive’ aspect 
refers to what the learner does, which is to construct meaning through relevant learning activities. 
The ‘alignment’ aspect refers to what the teacher does, which is to set up a learning environment 
that supports the learning activities appropriate to achieving the desired learning outcomes6. 
Basically, this means that all assessment tasks, and learning and teaching experiences (and 
therefore content and methods) are linked to the desired unit of study learning outcomes. 

1 See section 3 of the University Policy on Undergraduate Degree Courses UP12/20 
2 J.L. Burton and S. McDonald (2001), Curriculum or syllabus: what are we reforming? Medical Teacher, Vol. 23 
No. 2, pp: 187 – 191. 
3 See University Policy on Undergraduate Degree Courses UP12/20 
4 See A guide to writing student learning outcome statements, CATL, 
http://www.teachingandlearning.uwa.edu.au/staff/policies/outcomes/guide  
5 See Biggs’ theory of constructive alignment in J. Biggs (2003),Teaching for Quality Learning at University – 
What the student does?, Second edition Buckingham: Open University Press.   
6 Ibid.   
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Every unit within a major contributes to the students’ achievement of those learning outcomes 
and to the development of appropriate higher order thinking skills7. A student’s achievement of 
these learning outcomes is measured by manageable assessment tasks. “This curriculum 
mapping tool is based on the concept of the aligned curriculum: clear learning outcomes are 
supported by carefully chosen learning experiences, and tested by directly linked assessment 
tasks”8. Therefore, curriculum mapping is a systematic process of aligning a unit’s learning 
activities, learning outcomes and assessment with the pedagogical goals of a major within an 
undergraduate course. It is integral to the provision of exemplary student learning experiences. 

A joint report recently prepared and published by a number of Australian Universities, identifies a 
range of good practice strategies (holistic, integrated, collaborative, maintainable) for curriculum 
mapping9. Indeed, the literature on learning outcomes and curriculum mapping is vast, and it is 
not the intention of this paper to engage in a discussion about their different discourses10.  

However, this paper aims to identify the circumstances in which curriculum mapping may need to 
be undertaken and suggests appropriate design models for undertaking curriculum mapping in 
the University’s undergraduate majors. 

 

Aims of ‘curriculum mapping’ in undergraduate majors 

Education is an activity that is in continual motion. Indeed, it is about learning, and learning about 
learning.  

The term ‘curriculum mapping’ therefore, constitutes active engagement in on-going curriculum 
development and work. It provides an effective strategy for not only articulating, aligning and 
integrating learning outcomes across a sequence of units within a major, but also explicitly 
identifying to students, instructors, administrators and external stakeholders, including 
accrediting bodies, how student learning outcomes are delivered within the major of an 
undergraduate course11. 

The proposed Higher Education Standards Framework notes that “on completion of a course of 
study, students will have demonstrated the learning outcomes specified for the course of study, 
whether assessed at unit level, course level, or in combination”12.  

Curriculum mapping has two interrelated elements: 

7 See Beverley Oliver et.al (2007), Mapping curricula: ensuring work-ready graduates by mapping course 
learning outcomes and higher order thinking skills, Peer-reviewed paper presented at the Evaluation and 
Assessment Conference, Brisbane, P. 2. 
8 Ibid (2007), p. 2. See also J. Biggs (2003), Aligning teaching and assessing to course objectives. Teaching in 
Higher Education: New Trends and Innovations, University of Aveiro; J. Biggs (2003), Teaching for quality 
learning at university: What the student does, Buckingham: Society for Research into Higher Education and Open 
University Press. 
9 Final Report 2013, Hunters and Gatherers: strategies for curriculum Mapping and Data Collection for Assuring 
Learning, A joint report prepared by the University of Technology, Sydney, Bond University, James Cook 
University, Queensland University of Technology, RMIT University and University of Southern Queensland, P. 12 
10 For example see Peter T. Knight (2003), ‘Complexity and Curriculum: a process approach to curricula-making’ 
Teaching in Higher Education, Vol. 6 No. 3.  See also G. Conole, M. Dyke, M. Oliver, J. Seale Mapping pedagogy 
and tools for effective learning design, Computers & Education, Volume 43, Issue 1, Pages 17-33 Richard S 
Prawat (1992),  Teachers’ Beliefs about Teaching and Learning: A Cnstructivist Perspective’ American Journal of 
Education, Vol. 100 No 3. See Anderson, L.W., Krathwohl, D.R., Airasian, P.W., Cruikshank, K.A., Mayer, R.E., 
Pintrich, P.R., Raths, J., and Wittrock, M.C. 2001. A Taxonomy for Learning, Teaching and Assessing: A 
Revision of Bloom’s Taxonomy of Educational Objectives. Longman, New York. 
11 See K.P. Uchiyama and J.L Radin (2009), Curriculum mapping in higher education: a vehicle for collaboration. 
Innovative Higher Education 33: 271-280. 
12 A course of study is defined as a coherent sequence of units of study leading to the award of a qualification. 
See Proposed Higher education Standards Framework (April 2014), Australian Government: Higher Education 
Standards, pp. 8 & 34. 
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• Mapping alignment within units e.g., learning outcomes, teaching approaches and learning 
activities, and assessment tasks of units. Undertaking this process allows staff and students 
to understand the relationship between these elements. 
 

• Mapping an entire major in terms of how individual units contribute to the overall goals of the 
major.  A curriculum map of a major allows a clearer sense of where gaps, overlaps or over-
concentrations exist in terms of developing, practising and assessing capabilities. 

This paper focuses on the second element since extensive work has already been undertaken 
within the University on the mapping of learning outcomes and assessment tasks within units13.  

Curriculum mapping in undergraduate majors is intended to achieve the following:  

1. Meeting ‘Disciplinary’ expectations and standards   

A first aim of curriculum mapping should be to meet the expectations and standards of the 
discipline. Majors are developed with a view to meeting the expectations and standards of a 
‘disciplinary area’ or integrated disciplinary fields. Therefore, the curriculum mapping exercise 
should demonstrate how a student develops the discipline’s knowledge, skills and dispositions 
and how they are taught and assessed within the major.  

2. Meeting Requirements of New Courses 

A second aim of curriculum mapping should be to meet the requirements of UWA’s new courses.  

The University’s Cycle I majors require all students to develop and demonstrate (i) 
communication and (ii) research skills relevant to their discipline.  

As a minimum requirement, every student’s degree-specific major must include at least one unit 
with an explicit focus on oral and written communication skills. The requisite skill development 
can be offered at any level in a course. It can either be incorporated within one or more of the 
eight sequential units that comprise the major itself or covered separately in one or more of the 
specified complementary units, provided that the “explicit focus” on developing spoken and 
written language skills is transparent and substantial. 

It should be noted that “Research is fundamental to the methodology in any discipline and 
therefore it needs to be embedded in teaching programs”14. Indeed, the University’s Cycle I 
majors must also emphasise inquiry-based learning and research skill development in a manner 
appropriate to the research culture of the relevant discipline. The majors should be structured in 
a discipline in a way that enables graduates with that major to “think like an X”. Therefore, 
instilling the culture and practices of a discipline at Cycle I level by providing learning content, 
pedagogy and assessment tasks is essential. This includes: 

• the evolution of the discipline, including its history, philosophy and theorising 
• the methods of enquiry that the discipline uses, including methods of research ethics 
• the practice of enquiry-based thinking relevant to the discipline 
• the discourse conventions of the discipline. 

The above requirements of embedding communication and research skills are normally 
undertaken at the time of developing a new major. Separate templates and methodologies apply 
for demonstrating how these requirements are embedded in a major15.  

13 Where a change to unit outcomes is proposed for a unit within an undergraduate major the assessment must 
be tailored to the changed outcomes. See University Policy on: Changes to Units 
14 Education for Tomorrow’s World: Courses of Action (2008), UWA.  
15 See reports on embedding Communication Skills (or  Communication Skills Framework) and Embedding 
Research Skills 
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However, any change to the structure and unit sequence of a major should ensure that these 
requirements are still embedded within the major.  

Another critical requirement of New Courses is that the overall outcomes of a Cycle 1 major must 
be achieved through building knowledge sequentially from Level 1 to level 3 within the major. In 
other words, the progressive academic development at each level of the major is inextricably 
linked to achieving the outcomes of the major. The proposed Higher Education Standards 
Framework reinforces the requirement that progression within or between units of study must be 
validly assessed through appropriate methods of assessment or monitoring16. So, curriculum 
mapping must be undertaken to ensure not only that units are designed to achieve the goals of 
the major but also that academic and conceptual development occurs sequentially through the 
unit sequence of a major. This aspect is discussed later in the paper.   

3. Embedding Educational Principles (Graduate attributes)  

Curriculum mapping should also be undertaken with a view to embedding the University’s 
educational principles (graduate attributes) in the majors.  

Curriculum mapping not only enables assessment of the extent to which these educational 
principles are embedded in an explicit way, but also reveals opportunities for aligning aspects of 
course design in new or better ways, or to introduce new learning or assessment activities, and 
so on. 

 

Circumstances in which curriculum mapping is undertaken 

As an analysis, communication and planning tool, curriculum mapping should be undertaken as 
part of the initial design and development of a new major. This allows educators to review a 
major to check for unnecessary redundancies, inconsistencies, misalignments, weaknesses, and 
gaps; document the relationships between the required components of the curriculum and the 
intended student learning outcomes. Curriculum mapping is currently embeded in the new 
course approval process.  

However, the proposer should also undertake a curriculum mapping exercise or modify the 
original curriculum mapping as part of the annual curriculum change process in the following 
circumstances:  

1. Changes to the outcomes of a major 

A change to the learning outcomes of a major may occur when there are proposed changes to 
the overall objectives and/or academic content of the major. In such a situation, the amended 
learning outcomes of the major should be mapped not only to the academic objectives of the 
major but also to the learning outcomes of the units comprising the major17.  

2. Changes to unit sequence and pathways for achieving academic coherence and 
conceptual development from Level 1 to Level 3 

The structure of an undergraduate major can be in the form of a single major or a double major. 
A single major must consist of units from the same disciplinary field, with normally two units at 
Level 1, two units at Level 2 and four units at Level 3. A double major must consist of units within 
the same disciplinary field, with normally two units at Level 1, four units at Level 2, and eight 

16 Higher Education Standards Framework op.cit., pp. 8 
17 See University Policy on: Changes to Approved Majors 
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units at Level 318. A unit sequence not only refers to the structural requirements of a major (i.e. 
2+2+4 structure) but also to the role units play at each of the three levels within the major.   

As noted earlier, an important feature of the University’s new undergraduate majors is that they 
must have academic coherence and conceptual development from Level 1 to Level 319. This 
means that units offered within the major must be taken by a student sequentially from Level 1 to 
Level 3. The following two elements within a major help to achieve this objective: 

Core units  

The University defines a core unit as a unit which is compulsory in a course20. Core units serve a 
dual role within a major. Firstly, they provide a strong basis for students to sequentially build 
knowledge at each level of the major. Secondly, the overall goals of the major may be 
guaranteed to be achieved through these core units.  

Prerequisites 

A second element relates to unit prerequisites. A prerequisite is defined as a unit that must be 
successfully completed before a higher level unit for which a prerequisite has been prescribed 
may be undertaken21. This is because it provides the preparatory knowledge required to 
undertake a higher level unit within the unit sequence of a major. 

A prerequisite unit plays another key role in the unit sequence of a major. It helps to achieve 
academic coherence and conceptual development by requiring students to complete specific 
units at Level 1, which should be listed as a prerequisite for Level 2 units. This ensures that the 
student would sequentially progress from Level 1 to Level 3 within a major.  

As stated in the University Policy on Changes To Approved Majors and the University Policy on 
Changes To Units22, re-mapping of the outcomes of the major must be undertaken when a 
change to the structure or unit sequence of a major results in the:  

(i) removal of a core unit at any of the three levels within a major; 
(ii) inclusion of a range of options which are distinct from core units. Options provide a 

choice to students who may choose units from a given range of options at each level 
of a major; and  

(iii) widening of prerequisites (e.g. any Level 2 unit). 

In the above circumstances a re-mapping exercise should be undertaken by the proposer to 
enable the faculty board, in the first instance, to assess how (a) how the overall objectives of the 
major will be met via the new unit sequence; and (b) the following criteria will be met:  

First, it should be demonstrated that the alternative pathways to a unit provide students with an 
equivalent and necessary base of preparatory knowledge and skills from which to succeed in that 
unit. Therefore, a more explicit mapping and comparison of the stated outcomes of each of the 
alternative prerequisite units against the expectations of the unit(s) for which it is a prerequisite 
should be provided.  

Second, the way in which academic progression from Level 1 through to Level 3 is achieved with 
the widening of the prerequisites should be clearly and explicitly demonstrated. In such cases, 
the proposer should provide for both overall outcomes of the major and discipline-specific 
outcomes for each level that could be achieved via any unit at that level. This means that the 

18 Ibid. 
19 Ibid. 
20 See Academic Policies: Glossary of Terms 
21 Ibid. 
22 See section 6 of the University Policy on: Changes to Approved Majors and section 4 of the University Policy 
on: Changes to Units  
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proposer may need to revisit the outcomes statements of all units (all of which may be options) to 
ensure that every unit listed within the major delivers the discipline-specific outcomes for that 
level, in addition to the specific outcomes tied to the specific unit content.  

To this end, table 1 summarises the circumstances in which curriculum mapping should be 
undertaken as part of a new proposal or as part of the annual change process.  

Table 1: Summary of circumstances in which curriculum mapping should be undertaken 

1. Changes to the outcomes of a major comprising core units 
 

2. Changes to the outcomes of a major comprising options 
 

3. Changes to the outcomes of a major comprising combination of core and options, without 
core at one or more levels of the major 
 

4. Changes to the outcomes of a major comprising combination of core and options, but at 
least one core at each level of the major 
 

5. Changes to the structure of a major (i.e. 2+3+3 to 2+2+4): 
(i) resulting in the replacement of core units with a new core; 
(ii) resulting in the removal of core units and replacing them with options and consequently 

widening prerequisites 
(iii) resulting in the inclusion of new options and consequently widening prerequisites 

 
6. The embedding of research and communication skills are affected by way of: 

(i) replacing specific core units that demonstrate this requirement  
(ii) removing specific core units that demonstrate this requirement (whilst retaining other 

core units) 
(iii) removing/replacing options that demonstrate this requirement 

 
7. No change to structure, but changes to unit prerequisites by way of widening prerequisites 

(e.g. any Level 2 unit) 
 

8. Changes to the outcomes of a core unit within a unit sequence comprising at least one core 
unit at each level of the major 
 

9. Changes to the outcome of an option within a unit sequence comprising only options 
 

 

Individual teachers, along with Faculty Deans / Associate Deans of Teaching and Learning and 
champions of teaching and learning are the primary drivers of change involved in defining 
pedagogical competencies and any associated quality benchmarks or performance standards, 
and anchoring these accordingly in the quality culture of the University.  

There are indeed different methodologies for undertaking curriculum mapping, which is best 
determined by the teacher who is directly involved in the design and delivery of the curriculum.  

As a starting point for discussion two examples of curriculum mapping are provided in this paper 
below.  
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Examples of curriculum mapping models 

The choice of a design model will depend on the structural configuration of a major. The following models are the most commonly adopted 
approaches to mapping curriculum in Cycle 1 majors.  

Design Model A, illustrated below, is simple and should be used if the academic development and sequential building of knowledge occurs through 
core units (at least one core at each level of the major). This model may be used to undertake curriculum mapping as a result of changes to: 
 
• the outcomes of a major comprising core units 
• the outcomes of a major comprising combination of core and options, but at least one core at each level of the major 
• the structure of a major (i.e. 2+3+3 to 2+2+4) resulting in the replacement of core units with a new core 
• core units by way of removing specific core units that embed research and communication skills within a major (whilst retaining other core units) 
• the outcomes of a core unit within a unit sequence comprising at least one core unit at each level of the major 
 
 
Outcomes of the major: students should be 
able to: 
 

PHIL 
1001 
core 

PHIL 
1002 
core 

PHIL 
2003 
core 

PHIL 
2004 
option 

PHIL 
2005 
option 

PHIL 
2006 
option 

PHIL 
3007 
core 

PHIL 
3008 
core 

PHIL 
3009 
option 

PHIL 
3010 
option 

PHIL 
3011 
option 

PHIL 
3012 
option 

1. Think critically about a variety of 
philosophical and or religious issues 

 √ √ √   √ √   √  

2. Write a level that uses discourse and 
analysis appropriate to philosophy or 
comparative religion 

√  √  √  √ √ √ √  √ 

3. Demonstrate breadth and diversity by 
discussing approaches from a variety of 
philosophical or religious traditions 

√  √ √ √ √ √ √  √  √ 

4. Demonstrate sound judgement in 
approaching contemporary moral 
problems 

 √ √  √ √ √ √ √  √  

5. Embedding of communication skills* √ √ √    √ √     
6. Embedding of research skills  √ √    √ √     
*May also be embedded via a complementary unit 
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Design model B, illustrated below, applies in cases where the major comprises a large number of options which means a student will have more than 
one pathway to achieving the overall outcomes of the major. In such instances, the proposer should demonstrate that the aims of ‘curriculum mapping’ 
could be achieved through all of the options offered within the major. This means that ‘curriculum mapping’ should be undertaken not only for the 
major as a whole but also at each level by way of mapping the outcomes of the options to the generic discipline-based outcomes at each level. Model 
B may be considered for undertaking curriculum mapping as a result of changes to: 
 
• the outcomes of a major comprising options 
• the structure of a major (i.e. 2+3+3 to 2+2+4) resulting in the removal of core units and replacing them with options and consequently widening 

prerequisites 
• the structure of a major (i.e. 2+3+3 to 2+2+4) resulting in the inclusion of new options and consequently widening prerequisites 
• core units by way of replacing/removing specific core units that embed research and communication skills within a major 
• unit prerequisites by way of widening prerequisites (e.g. any Level 2 unit) (with no change to structure) 
• the outcome of an option within a unit sequence comprising only options 
 

Design Model B requires mapping to be undertaken at two tiers: 

Tier 1: relates to mapping undertaken for the major as a whole 

Outcomes of the major: students should be 
able to: 
 

HIST 
1001 
option 

HIST 
1002 
option 

HIST 
2003 
option 

HIST 
2004 
option 

HIST 
2005 
option 

HIST 
2006 
option 

HIST 
3007 
option 

HIST 
3008 
option 

HIST 
3009 
option 

HIST 
3010 
option 

HIST 
3011 
option 

HIST 
3012 
option 

1. Demonstrate a capacity to understand 
imaginatively other times, societies and 
cultures 

 √ √ √   √ √   √  

2. Demonstrate an awareness of the 
world we live in through reference to 
some important aspects of humanity’s 
past experience  

√  √  √  √ √ √ √  √ 

3. Identify main issues in a body of 
complex historical material 

√  √ √ √ √ √ √  √  √ 

4. Describe and interpret evidence of past 
human experience, proposing 
explanations for the content of such 
evidence with reference to concepts 
such as power, myth, representation, 
culture and social structure 

 √ √  √ √ √ √ √  √  
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5. critically evaluate differences and 
issues in others' interpretations of 
historical events 

√ √ √ √ √ √ √ √ √ √ √ √ 

6. Express ideas in clear, cogent and 
correct English 

√ √ √ √ √ √ √ √ √ √ √ √ 

7. Conduct independent research by 
locating and organising information 
relating to a specific question or 
problem 

√ √ √ √ √ √ √ √ √ √ √ √ 

 

Tier 2: relates to generic discipline-specific mapping at each level (Level 1, Level 2 and Level 3). 

LEVEL 1 GENERIC OUTCOMES 

GENERIC OUTCOMES 
HIST1001 HIST1002 HIST1901 

  
Old Worlds and New Empires The Modern World Environmental History 

Students who complete a level one History 
unit are able to 

Students are able to Students are able to Students are able to 

(1) formulate sound arguments about how 
human actions have been shaped by their 
historical contexts (social, political, 
economic, cultural, and environmental); 

(1) formulate sound arguments about how 
human actions in the medieval and early 
modern world have been shaped by their 
historical contexts (social, political, economic, 
cultural, and environmental); 

(1) formulate sound arguments about how 
human actions in the modern world have been 
shaped by their historical contexts (social, 
political, economic, cultural, and environmental); 

(1) formulate sound arguments about how human 
actions have been shaped by their historical contexts 
(social, political, economic, cultural, and environmental); 

(2) describe the processes leading to 
historical change in a range of places and 
periods;  

(2) describe the historical processes leading to 
political, economic, cultural and social change 
through comparative historical analysis of 
European, African and Asian societies up to 
1788; 

(2) describe the historical processes leading to 
political, economic, cultural and social change in 
a range of places and periods; 

(2) describe the processes leading to environmental 
change in a range of places and periods; 

(3) demonstrate knowledge of a range of 
key historical debates; 

(3) demonstrate knowledge of a range of key 
debates in medieval and early modern global 
history; 

(3) demonstrate knowledge of a range of key 
debates in modern history; 

(3) demonstrate knowledge of a range of key debates in 
environmental history; 

(4) identify, critically evaluate and respond 
to arguments presented in secondary 
sources;  

(4) identify, critically evaluate and respond to 
arguments presented in secondary sources; 

(4) identify, critically evaluate and respond to 
arguments presented in secondary sources; 

(4) identify, critically evaluate and respond to arguments 
presented in secondary sources; 

(5) identify, critically evaluate and respond 
to evidence presented in primary sources; 

(5) identify, critically evaluate and respond to 
evidence presented in primary sources; 

(5) critically interpret a range of primary sources; (5) identify, critically evaluate and respond to evidence 
presented in primary sources; 
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(6) express ideas cogently in verbal and 
essay forms; and 

(6) express ideas cogently in verbal and essay 
forms, using both primary and secondary 
sources to support arguments; and 

(6) express ideas cogently in verbal and essay 
forms; and 

(6) express ideas cogently in verbal and essay forms; 
and 

(7) reference written work in accordance 
with the History guide to documentation of 
sources. 

(7) reference written work in accordance with 
the History guide to the documentation of 
sources. 

(7) reference written work in accordance with the 
History guide to the documentation of sources. 

(7) reference written work in accordance with the History 
guide to documentation of sources. 

    

   Additionally, students are able to (8) demonstrate an 
awareness of the ways in which historically-determined 
ideas about the environment inform current 
environmental policies and debates. 

 

LEVEL 2 GENERIC OUTCOMES 

GENERIC OUTCOMES 
HIST2001 HIST2002 HIST2003 HIST2004 HIST2005 HIST2006 

  

Restaging the Past: 
Cinema and the Practice 

of History 

The Rise and Fall of 
European Fascism 

Crises and 
Controversies in 

Australian History 

Europe: Crusades to 
Black Death 

Hitler, The Holocaust 
and the Historians 

Imperial America 
1845 - Present 

Upon successful completion of a 
level 2 history unit, students will 
have received the necessary 
training, particularly in 
hsitoriography, to enable them to 
progress to a level 3 history unit 
(completion of the major will 
require at least another level 2 unit 
to augment and reinforce this 
instruction). Students are able to 

Students are able to Students are able to Students are able to Students are able to Students are able to Students are able to 

(1) describe and assess the basic 
historiographical issues 
characteristic of the discipline of 
history; 

(1) describe and assess the 
basic historiographical 
issues characteristic of the 
discipline of history; 

(1) describe and assess 
the basic 
historiographical issues 
characteristic of the 
discipline of History; 

(1) describe and 
assess the basic 
historiographical 
issues characteristic of 
the discipline of 
History, through the 
example of the 
historiography of 
colonial and twentieth 
century Australia;  

(1) describe and 
assess the basic 
historiographical 
issues characteristic of 
the discipline of 
History by beginning 
to identify different 
schools of historical 
writing about medieval 
Europe; 

(1) describe and assess 
the basic 
historiographical issues 
characteristic of the 
discipline of History 
through the example of 
the historiography of 
National Socialism and 
the Holocaust; 

(1) demonstrate an 
ability to assess key 
concepts and 
debates in US 
historiography, 
serving as an 
example of broader 
historical practice; 
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(2) identify and evaluate the 
historiographical problems posed 
by the content of the particular unit 
they are studying; 

(2) identify and evaluate the 
historiographical approaches 
for the study of film and 
history; 

(2) identify and evaluate 
the historiographical 
approaches appropriate 
for the study of fascism; 

(2) identify and 
evaluate the 
historiographical 
problems posed by 
historical 
interpretations of 
colonial and twentieth 
century Australia; 

(2) identify and 
evaluate the 
historiographical 
problems posed by the 
study and 
interpretation of 
medieval society and 
culture; 

(2) identify and evaluate 
the historiographical 
problems posed by the 
historical interpretation 
of National Socialism 
and the Holocaust; 

(2) identify and 
evaluate the 
historiographical 
problems posed by 
the historical 
interpretation of 
imperial America; 

(3) demonstrate a detailed 
understanding of the subject 
matter of the unit they are 
studying; 

(3) demonstrate a detailed 
understanding of the way 
film has interacted with 
history; 

(3) demonstrate a 
detailed understanding 
of the history of 
European fascism; 

(3) demonstrate a 
detailed understanding 
of moments of crisis 
and controversy in 
Australian history; 

(3) demonstrate a 
detailed understanding 
of medieval European 
history 1100–1500 by 
explaining major 
trends in the period 
and analytically 
describing the cultural 
contexts of primary 
sources; 

(3) demonstrate a 
detailed understanding 
of the history of modern 
Germany (1815–1945) 
as well as of Germany 
and Europe under 
National Socialism 
(1933–1945); 

(3) demonstrate 
detailed knowledge 
of the major events 
and key political and 
cultural movements 
in United States 
history from 1845 to 
present; 

(4) locate appropriate sources for 
research essays; and 

(4) demonstrate the ability to 
locate appropriate sources 
for research essays; and 

(4) locate appropriate 
sources for research 
essays; and 

 (4) locate relevant 
sources for research 
essays; and 

(4) locate and critically 
assess appropriate 
sources for research 
essays; and 

(4) locate appropriate 
sources for research 
essays; and 

(4) locate 
appropriate sources 
for a research 
essay; and 

(5) present arguments in both 
written and oral assessments 
using the conventions of the 
historical discipline. 

(5) present arguments in 
both written and oral 
assessments using the 
conventions of the historical 
discipline. 

(5) present arguments in 
both written and oral 
assessments using the 
conventions of the 
historical discipline. 

(5) present arguments 
in both written and oral 
assessments using 
the conventions of the 
historical discipline. 

(5) present arguments 
in both written and oral 
assessments using 
the conventions of the 
historical discipline. 

(5) present arguments in 
both written and oral 
assessments using the 
conventions of the 
historical discipline. 

(5) present 
arguments in both 
written and oral form 
using the 
conventions of the 
historical discipline. 
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LEVEL 3 GENERIC OUTCOMES 

GENERIC OUTCOMES 
HIST3001 HIST3002 HIST3003 HIST3004 HIST3005 HIST3006 

  

Making History Russia and the Soviet 
Union in the Twentieth 

Century 

Western Australia: 
History and Heritage 

20th Century Britain African American 
History 

Contested Pasts, 
Contentious Future 

Students are able to Students are able to Students are able to Students are able to Students are able to Students are able to Students are able to 

(1) describe and assess the basic 
methodological issues 
characteristic of the discipline of 
History (completion of the major 
will require at least three further 
level 3 units to augment and 
reinforce this instruction); 

(1) describe and assess the 
basic methodological issues 
characteristic of the 
discipline of History; 

(1) describe and assess 
the basic methodological 
issues characteristic of 
the discipline of History 
by critically analysing 
primary sources; 

(1) master the key 
historiographical, 
methodological and 
theoretical issues in 
understanding how 
Western Australia’s 
history is reflected in 
its heritage and 
material culture; 

(1) describe and 
assess the basic 
methodological 
characteristics of the 
history discipline 
through the study of 
twentieth century 
British history and 
historiography; 

(1) critically apply the 
concepts of race, class, 
gender and nation, 
which are foundational 
to high-level 
methodology in African 
American history; 

(1) describe and 
assess the basic 
methodological 
issues characteristic 
of the discipline of 
History; 

(2) identify and evaluate the 
methodological problems posed by 
the content of the particular unit 
they are studying; 

(2) identify and evaluate the 
methodological problems 
relating to the use of 
different types of source 
material in the historical 
study of particular times and 
places; 

(2) identify and evaluate 
the methodological 
problems posed by the 
history of Russia and the 
Soviet Union; 

(2) identify and 
evaluate some of the 
major methodological 
challenges posed by 
the relationship 
between history and 
heritage, including the 
range and diversity of 
sources and 
approaches; 

(2) identify and 
evaluate 
methodological 
problems in the 
interpretation of 
twentieth century 
British history; 

(2) identify the main 
methodological issues in 
the diverse scholarly 
literature that makes up 
African American 
history; 

(2) identify and 
evaluate the 
methodological 
problems posed by 
the Eurocentric 
modes of study that 
have been applied 
to Asian history; 

(3) demonstrate a detailed 
understanding of the subject 
material in the unit they are 
studying; 

(3) demonstrate a detailed 
understanding of the key 
practical and theoretical 
issues and debates relating 
to the use of various 
sources; 

(3) demonstrate a 
detailed understanding 
of the history of Russia 
and the Soviet Union; 

(3) demonstrate a 
thorough 
understanding of the 
key themes and 
issues  in Western 
Australian history; 

(3) gain and 
demonstrate detailed 
knowledge of some of 
the major 
developments 
experienced by Britain 
in the years covered 
by the unit; 

(3) demonstrate detailed 
knowledge of the major 
political struggles and 
cultural movements and 
critically interrogate the 
conflicting ideologies 
that have animated 
black lives in (and 
beyond) the United 
States;  

(3) demonstrate a 
detailed 
understanding of the 
intersection of 
Europe and Asia in 
history;  
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(4) analyse a range of historical 
material of various kinds for essay 
assessments using appropriate 
methodologies; 

(4) analyse a range of 
historical material of various 
kinds for essay assessments 
using appropriate 
methodologies; 

(4) ) analyse a wide 
range of source 
materials using 
appropriate 
methodologies; 

(4) analyse a range of 
sources in Western 
Australian history and 
heritage for essay 
assessments using 
appropriate 
methodologies, 
including the 
exploration of sites 
and artefacts that are 
emblematic of 
Western Australia’s 
history; 

(4) locate and use a 
range of historical 
sources for 
researching and 
writing a major essay;  

(4) gain methodological 
fluency in interpreting 
multiple forms of primary 
evidence—such as 
textual documents, 
diaries, fiction, 
photographic evidence, 
aural and musical 
materials; 

(4) analyse a range 
of historical material 
of various kinds for 
essay assessments 
using appropriate 
methodologies; 

(5) relate their independent 
interpretations to complex 
historiographical debates; and 

(5) relate their independent 
interpretations to complex 
debates about the problems 
and potentials inherent in 
the use of various sources; 
and 

(5) relate their 
independent source 
interpretations to the 
complex 
historiographical 
debates about the 
history of Russia and the 
Soviet Union; and 

(5) relate their 
interpretations to key 
historiographical and 
methodological 
debates in Western 
Australia’s history and 
heritage; and 

(5) relate their 
independent 
interpretations to the 
complex 
historiographical 
debates concerning 
British twentieth 
century history; and 

(5) complete a research 
project that engages 
with relevant evidence 
drawn from primary and 
secondary sources, and 
forward an original 
argument; 

(5) relate their 
independent 
interpretations to 
complex 
historiographical 
debates over 
Eurocentrism; and 

(6) present advanced arguments in 
both written and oral assessments 
using the conventions of the 
historical discipline. 

(6) present advanced 
arguments in both written 
and oral assessments using 
the conventions of the 
historical discipline. 

(6)  present advanced 
arguments in both 
written and oral 
assessments using the 
conventions of the 
historical discipline. 

(6) present complex 
arguments engaging 
with the historiography 
and methodology of 
Western Australia’s 
history and heritage in 
both written and oral 
assessments. 

(6) present advanced 
arguments concerning 
twentieth century 
British history in both 
written and oral 
assessments using 
the conventions of the 
historical discipline. 

(6) express arguments, 
ideas and research in 
both written and oral 
form at an advanced 
level. 

(6) present 
advanced 
arguments in both 
written and oral 
assessments using 
the conventions of 
the historical 
discipline. 
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