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From lecturing to engagement –  
with video 

In this guide 

 
This document provides a roadmap for using online videos to accomplish learning goals. 

Introduction 
 
Videos can accomplish a variety of purposes in supporting and inspiring learning in face-to-face, blended, and 
fully digital units. They can improve both achievement of learning outcomes and learning satisfaction (Yousef 
et al, 2014). 

 
Videos are most effective when they are aligned with the learning outcomes and assessments for the 
teaching unit and scaffolded with on- and offline learning activities. Learning design is important to integrate 
and maximise different modes of learning.  
 
Video in learning and teaching is probably the next fastest and a most acceptable way of moving UWA 
towards ‘Education 3.0’ (Salmon, 2017) and improving students’ learning experiences (Ljubojevic et al, 2014). 

 
This document provides a roadmap for using online videos to accomplish learning goals. 
 
For more advice on designing and producing videos, consult other resources through the Centre for 
Education Futures website.  

 

If you want to accomplish… Recommended strategy 

Allow learners to move at their own pace. Focus face-to-face 
class time on interaction & application of concepts 

Flipped classroom 

Spark creativity and build practical skills 
 Learners as creators 

Provide effective, meaningful feedback to learners 
Video feedback 

Inspire and engage learning by incorporating multiple 
perspectives 

 ‘Authentic voices’: Digital storytelling 

Support learners’ mastery of procedural or hands-on tasks Demonstrations and simulations 

Build motivation and connections with students  
Welcome and ‘update’ videos 

 
(Based on Bates, 2015; Deakin Learning Futures Teaching Development Team, 2014; Institute for 
Teaching and Learning Innovation, 2017) 

http://www.worldclasseducation.uwa.edu.au/education-futures
https://uwalearningfutures.edublogs.org/2017/03/22/higher-education-3-0/
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Teaching ‘with’ and ‘through’ videos 
 
From the learning leader’s perspective, there are two main ways to use video in learning and teaching 
(Woolfitt, 2015). First, when teaching ‘with’ video, videos are used as learning materials to convey concepts. 
When teaching ‘through’ video, learning leaders use videos to communicate directly with learners in their 
own voice, and their ‘screen presence’ is a part of the learning process.  
 
Videos can be used to:  

 

 
 

 
       Hansch, 2015, p. 12 

Demonstrate methods or 
techniques that learners 

will later carry out on their 
own  

Enhance deep learning through the use of multiple modes (visual and 
auditory) 

Explain and simplify 
complex concepts 

Demonstrate experiments, 
phenomena, or changes 

over time  

Illustrate abstract 
concepts’ application in 

the real world 

Integrate quizzes, 
interactive elements in 

recorded lectures to 
promote engagement 

Replicate or replace a 
lecture (ideally in short 

segments) 

http://www.worldclasseducation.uwa.edu.au/education-futures
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Supporting learners 
 
Videos can be used to: 
 

 Welcome and motivate learners 

 Give the learning leader (lecturer or tutor) a voice to connect personally and feel ‘in touch’ with 
learners – particularly valuable for digital units and large classes 

 Guide students with announcements, introduce new topics, highlight key information 

  ‘Spark’ engagement and students’ activities in an e-tivity or face-to-face group tutorial  

 Personalise - enable learners to revisit material and learn at their own pace  

 Encourage autonomy in learning 

 Pre-empt frequently asked questions from students 

 Provide meaningful feedback on assessments – either generically or individually  

 Archive important events or components of a unit for students to review and revisit  
 
Caveats 
 
Online video materials should not be used just for their own sake, but rather incorporated as an 
essential part of the learning design process. 
 
Some points to keep in mind when choosing video for learning (New York University, n.d.; Woolfitt, 
2015): 
 

 Watching a video can be a passive experience for learners. Videos should incorporate active 
elements (such as quizzes), or be combined with other learning activities.  

 Like with any medium, the content and message of a video has to be constructed well in order to 
support learning. 

 Sometimes text or images are a better format for conveying information, such as for comparing 
multiple examples or dense, detailed content that learners will need to revisit repeatedly. 

 

Flipped classroom 

Overview 

A flipped approach means that ‘content delivery’ happens outside of the classroom, usually digitally and 

available for students to access in their own time and way. Students engage with videos, readings, e-

tivities and other preparatory work in the LMS. Then, instead of lectures, in-person class and group time 

is used to apply, explore or extend concepts, for example in workshops, labs, discussions, or hands-on 

activities. Hence flipped classrooms can improve engagement and active learning by substituting less 

engaging lecture-style delivery with interaction and applied learning. The classwork time is typically in a 

‘sandwich’ – and students then follow up digitally, perhaps with assessment and feedback opportunities. 

Videos are usually a core component of the flipped classroom approach. 

http://www.worldclasseducation.uwa.edu.au/education-futures
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Why do it  

Flipped classrooms can improve engagement and active learning by substituting typically un-engaging 

lecture-style content delivery with interaction and applied learning (Bishop & Verleger, 2013; Karabulut-

Ilgu et al, 2017).   

Video plays a significant role in a flipped approach, as it is often the means for conveying conceptual 

material that is more traditionally covered in lectures. Videos can be combined with readings and other 

preparatory materials. Usually these materials are provided in the LMS. 

The flipped classroom approach allows students to learn at their own pace, as they can stop, backtrack, 

and review while watching videos. Motivation appears to increase when students know that they need 

to apply or discuss the out-of-class content during face-to-face class time (Bishop & Verleger, 2013). 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://facultyinnovate.utexas.edu/teaching/strategies/flipping/different
https://creativecommons.org/licenses/by-nc-nd/4.0/
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How to do it 

To flip your class, you will need to provide the content that would otherwise be addressed in a lecture, 

often in the form of videos (ideally a series of short videos rather than one long one), readings (through 

Course Materials Online), and other materials such as quizzes or collaborative activities, all within your 

LMS unit. You will also need to prepare for interactive or hands-on activities for in-person class time.  

Learning design through Carpe Diem workshops enables the development of effective flipped classroom 

approaches. Attention needs to be given to learning design in order to create e-tivities, materials, and 

videos that provide the information, knowledge and examples that would otherwise be addressed in a 

lecture. (Ideally this is a series of short videos rather than one long one.) The flipped classroom learning 

design must also include plans for in-class activities and follow up.  

The other applications of video described in this document can all be used in a flipped classroom 

approach.  

Examples in action 

 
 
 

At the University of Portland (USA), teaching staff have taken a flipped classroom approach, “using 
video as a ‘pre-lecture’ and the classroom as a place for “the students to get their hands dirty”. They 

used a ‘ticket to class’ strategy to motivate students to use the video material (Rozakis, 2016). 
 

 
 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.library.uwa.edu.au/information-resources/cmo
http://www.worldclasseducation.uwa.edu.au/education-futures/professional-development/carpe-diem-workshops
https://cdnapisec.kaltura.com/index.php/extwidget/preview/partner_id/811441/uiconf_id/30238631/entry_id/0_z3p6h827/embed/dynamic
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Flipped classrooms at UWA 
 

Sociology 
 

Martin Forsey has explored the flipped classroom concept in publications and with an Education 
Futures Scholarship and secondment project, finding that the approach enhanced students’ learning 

experience and made the learning process more interactive and manageable. 
(For more, see this blog post and Forsey, Low, & Glance, 2013). 

 
 

 
 

Medicine 

 
Hessom Razavi and Sanjay Ramanathan are creating a digital learning program about ophthalmology 

for medical students. ‘Eyeballs made easy’ takes a flipped classroom approach to increase and 

enhance students’ eye care knowledge and practice, combining videos and e-learning with face-to-face 

teaching. 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures-old/futures-observatory/edfutures-scholarship-program/scholarship-recipients-2015
http://www.worldclasseducation.uwa.edu.au/education-futures-old/futures-observatory/edfutures-scholarship-program/scholarship-recipients-2015
http://www.worldclasseducation.uwa.edu.au/cef/scholarship-projects/projects/experiencing-the-digital-classroom
http://educationfutures.edublogs.org/2016/12/20/project-progress/
http://www.worldclasseducation.uwa.edu.au/education-futures/scholarship-projects/projects/eyeballs-made-easy
http://educationfutures.edublogs.org/?s=eyeballs
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Learners as creators  

Overview 

One powerful way to incorporate video in learning and teaching is to have the learners create videos, 

either individually or as part of a group, perhaps instead of a written assignment or exam.  

Why do it  

The opportunity to create videos allows learners to:  
 

 Have rich learning experiences 

 Experience independence and ownership over their creation 

 Collaborate with each other 

 Develop skills in digital storytelling (Kearney, 2011) 

 Contribute creatively to society and discuss their creations 

 Experience the challenge of communicating through the medium of film 

 Develop skills in film-making, research, communication, and technology (Institute for Teaching 
and Learning Innovation, 2017) 

 Promote critical reflection and development of a personal narrative (Reeves et al, 2017) 
 

How to do it 

Set an assessment task that requires students to create videos. Be sure to provide guidance on length, 

type of video, assessment criteria, etc. and point them in the direction of resources that will help them 

design and create a video, such as those provided on the Centre for Education Futures website.  

In terms of submission, students can submit video files through a LMS Assignment. If you would like 

students to view and critique each other’s work, they can embed video files in LMS tools such as blogs, 

journals, or wikis. (More information about using these tools is available on the Help tab in the LMS.) 

Note that all assessment strategies, including videos, must comply with the University Policy on 

Assessment.  

 

 

 

 

 

 

 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/faculty/assessment-and-feedback-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/faculty/assessment-and-feedback-futures
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Examples in action 

 

  

Digital video reporting project  

In this initiative at Loughborough and Sheffield Hallam universities (UK), learners undertook a video 

reporting project as an assessment in engineering and materials science units, allowing learners to 

gain knowledge and skills through research and video creation (Willmot, Bramhall, & Radley, 2012). 

  

Video blogging for reflection and assessment 

Reeves, Caglayan, & Torr (2017) report on the use of a video blogging assessment for performing arts 

students (University for the Creative Arts, UK) for reflection, critical review of others, and feedback 

from tutors. Students posted reflective videos in the learning management system for others to view. 

The evaluation of the approach found that the video medium promoted reflective practice and 

development of critical thinking skills. 

 

 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.raeng.org.uk/publications/other/using-digital-video-reporting
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Other assessment ideas  

Science and mathematics students can record themselves solving problems on a whiteboard or paper, or 
video themselves performing an experiment in a lab. Video is a useful medium for capturing step-by-
step processes. They can then analyse the processes afterward, and tutors or peers can give them 
feedback on their actions or thought process.  

Disciplines such as literature or history that depend on writing can ask learners to create short videos to 
accompany writing projects to support the development of skills in synthesis, concision, and presenting 
ideas in other media (Parks, 2017). 

 

 

Video feedback  

Overview 

When providing video feedback, markers or unit coordinators can record themselves verbally 

commenting on assignments and then provide learners with the video file instead of, or in addition to, 

written feedback. Personalised feedback can be recorded for each student and/or the unit coordinator 

could record a general message addressing common strengths or weaknesses in the class.  

Why do it  

It has been found that with video feedback, students receive better quality feedback, a greater quantity 

of feedback, better comprehend the feedback, and improve their rapport with learning leaders 

(Chalmers, et al, 2014; Knauf, 2015; Robinson et al, 2015).  

How to do it 

You can record video feedback with any method that’s convenient, such as a smartphone or laptop 

webcam. The resulting video files—saved as MP4 files—can then be uploaded as attachments when 

marking in the LMS.  

 

 

 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
https://en-us.help.blackboard.com/Learn/Instructor/Course_Content/Create_Content/020_Create_Course_Materials/040_Add_Files_Images_Audio_and_Video#files
https://en-us.help.blackboard.com/Learn/Instructor/Grade/Grading_Tasks/Assign_Grades
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Instantaneous feedback at UWA 
 
Shannan Maisey and Dino Spagnoli (Chemistry) carried out an initiative (see the project blog) that provides 
students with instant feedback in the lab or classroom. Students prepare for lab sessions by reading and 
watching demonstration videos. In the lab, they demonstrate the required skills in front of the instructor, who 
uses a mobile device to rate the performance. This generates an email that provides students with videos that 
explain how they performed and give instructions on further skill development. 
 

                                                                         
 

Research on video feedback 
 
At Edith Cowan University, Turner and West (2016) studied the outcomes of video feedback with almost 300 
students: Individualised video screencasts with accompanying narration were used to provide assessment 
feedback. […] An anonymous online survey revealed that nearly three times as many respondents (61%) 
preferred video feedback to written feedback (21%). […] Participants commented that video feedback was 
clearer and less ambiguous than other forms of feedback and improved both the quality and quantity of the 
feedback received. Participants also felt that video feedback established greater rapport with their tutor and 
provided them with greater insight into the assessment process.  

 
Staff considered that video feedback was technically manageable with an hour’s training, it was no more time 
consuming than the usual feedback practice, and that they were prepared to do again.  

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/scholarship-projects/projects/using-lms-to-provide-instantaneous-feedback-to-students-in-laboratories-and-classrooms
http://blogs.uwa.edu.au/showme/
http://showzappat.weebly.com/
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Examples in action 

 

Authentic voices: Digital storytelling 

Overview 

Digital storytelling can be carried out in many different ways. For example, interviews with experts or 

community members can be used as primary sources or to promote experiential learning. Recordings of 

public lectures or events can be repurposed and used for various contexts and subjects to present to 

different perspectives. Live or recorded online discussions can demonstrate debate and decision-making 

in action.  

Why do it 

As an experiential learning tool, these types of videos can:  

 Facilitate authentic engagement  

 Bring topics ‘to life’ by demonstrating real scenarios 
 Present expert commentary or authentic viewpoints  

 Substitute for or enhance a field visit 

 Present primary resources or case-study material 

 Synthesise multiple events to show real world outcomes 

 Demonstrate decision-making processes ‘in action' 

 Help change student attitudes by presenting material from different and authentic 
perspectives (Bates, 2015). 

 

How to do it 

You can incorporate videos that already exist (as permitted by copyright) as well as create your own 

videos that tell stories and bring different perspectives to the learning experience. See the Centre for 

Education Futures guides on video production for more advice on designing and producing videos. 

Digital storytelling approaches are best connected with other learning activities, such as discussions, 

reflective writing, and critical analysis (Kearney, 2011). These can be classroom activities as well as 

activities carried out in the LMS and formal assessment items. 

Annotation tools such YouTube and Vialogues can be used to make learning with videos more 

interactive, as they allow students to comment or respond to questions at particular points in the video. 

These tools can be used to support active learning with videos and provide learners with feedback on 

their understanding. 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://guides.library.uwa.edu.au/friendly.php?s=copyrightforteaching
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Examples in action 

 
‘Clinical yarning’ education Education Futures scholarship project at UWA 

 
Ivan Lin (Medicine) and a team are working with Rural Clinical School (RCS) and WA Centre for Rural 
Health (WACRH) to develop a learning program that incorporates online experiential simulation based 
learning, including the use of 360 videos, in order to improve communication between health science 
students and Aboriginal patients.  
 

 
 

Learning through case studies 
 
Koole et al (2012) describe the value of video to understanding the metacognitive processes of students 
and its link to assessing learning. Students in this study responded to an identical case study presented 
through video, resulting in a more reliable assessment of student metacognitive processes and learning. 
 
 

Video in the UWA Law School 

Kate Offer and Natalie Skead in the Law School have created videos to portray legal situations (courtrooms 

and client interactions) to provide authentic materials for students to analyse and to demonstrate 

professional practice. 

An initiative called Legal Storytelling was introduced into the Juris Doctor (JD) program at UWA in February 

2017. A film of a hypothetical fact scenario is used as the basis of problem-solving, role-plays, case studies, 

and professional skills development throughout the degree. 

  

Equity & Trusts: Estoppel Tutorial (by Natalie Skead) 

 

 

 

 

 

 

 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/scholarship-projects/projects/clinical-yarning
http://www.worldclasseducation.uwa.edu.au/education-futures/scholarship-projects/projects/enhancing-learning-and-engagement-in-the-juris-doctor-through-legal-storytelling
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Demonstrations and simulations 
 
Overview  

Videos of activities and simulations can demonstrate experiments or procedures to learners. They can 

include lab procedures, use of technical equipment, client interaction techniques, use of software, and 

so on. They can also include steps that students will need to follow later on their own in a lab or in a 

work experience setting.  

Why do it  

Videos can help students master knowledge and procedures by allowing them to learn at their own pace 
and revisit the content repeatedly (Bates, 2015). A video demonstration is often more effective, 
accessible and repeatable than text or static image representatives of complex procedures. 

How to do it 

Simulations or demonstrations of software used on a computer can be recorded with screen capture 

software. Other types of demonstrations in a physical setting can be recorded with a video camera or 

mobile device, ideally using a tripod.  

 

 

Examples in action 

‘Choose your own adventure’ videos at UWA 
 

Chemistry 
 

Dino Spagnoli (Chemistry) and colleagues have taken a ‘choose your own adventure’ approach to 
creating digital laboratory exercises through videos. Students make choices in the ‘virtual’ lab and get 
feedback on the probable outcome of their decisions, which would not be possible in the physical lab. 

The videos engage the students and help them to develop knowledge that they will apply in the future.  

 

 
 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/scholarship-projects/projects/choose-your-own-adventure-pre-laboratory-exercises-in-chemistry
http://blogs.uwa.edu.au/dinos/2016/10/03/second-interactive-video/
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Geology 
 

Mary Gee (Earth and Environment) and her team are developing interactive videos to support students’ 
development of field skills in geology before, during, and after a fieldwork experience. Students take a 

different pathway through the videos depending on their answers to questions. The videos help 
students prepare for full engagement in the field as well as continue their skill development and 

complete the assessment afterward. 
 

  
  

Videos for nursing trainees 
Another example can be found in a training program for nursing trainees. Videos are used to document 
the practical simulation so that students have more than just their notes afterward. Videos also allow 
students to prepare before trying out a simulation exercise. Video applications can also allow nurses to 
complete simulations online and get feedback within the software (Braslavi, 2014). 
 

 Welcome and ‘update’ videos 
 
Overview 

Welcome videos and informal update videos or podcasts recorded by learning leaders can help them set 

the tone for learning for their units, easily and quickly highlight important issues, answer questions and 

alert learners to deadlines. 

Why do it  

Welcome and update videos allow learning leaders to: 

 Welcome and motivate learners 

 Establish the instructor’s presence and voice to connect personally with students outside of 

lecture settings 

 Help learning leaders keep in touch with students 

 Guide students with announcements, introductions to new topics, and key information 

 ‘Humanise’ digital content in the LMS 

Overall, the spark of a personal connection can really shape a learner’s experience (Dutton, 2017; 

Schmidt, 2017). 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/scholarship-projects/projects/interactive-geology-field-skills-video
http://educationfutures.edublogs.org/tag/geologyvideos/
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How to do it 

Messages can be recorded with any method that’s convenient, such as a smartphone or laptop webcam. 

More polished welcome videos can also be created in the Centre for Education Futures’ Media Room or 

the Creator Space. 

Examples in action  

 

 
 

 

  

Welcome message 
 

Gary Dufour’s (School of Design) short video welcomes and motivates students by previewing the material 
that will be studied in the unit, sparking their interest and engagement. 

  

 

 

 

 

 

http://www.worldclasseducation.uwa.edu.au/education-futures
http://www.worldclasseducation.uwa.edu.au/education-futures/resources/media-room
http://www.worldclasseducation.uwa.edu.au/education-futures/resources/media-room
https://youtu.be/6NXya0BU6jo
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